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ABSTRACT 
 
Andita Putri Rossalia, 2017. An Analysis the Teacher‟s Strategies In Teaching 
Vocabulary For Seventh Grade of SMP MIS Surakarta In Academic Year 
2014/015. Thesis. English Education Department, Islamic Education and Teacher 
Training Faculty. 
Advisor : Budiasih, S.Pd. M.Hum 
Key Words : Strategies, Teaching, Vocabulary 
The objective of the research were 1) To find the strategies used by the 
English teacher in teaching vocabulary at the seventh grade students of SMP 
Modern Islamic School (MIS) Surakarta in academic year 2014/2015. 2) To find 
the response of the students toward the implementation of teacher strategies in 
teaching vocabulary at the seventh grade students of SMP Modern Islamic School 
(MIS) Surakarta in academic year 2014/2015. 
 
The researcher used descriptive qualitative method. In this case, 
descriptive qualitative method was used to describe English teachers‟ strategies in 
teaching English vocabulary at seventh grade of SMP MIS Surakarta in academic 
year 2014/2015. On the other word this is described about strategies of English 
teachers in teaching vocabulary in their class. The subject of this research is the 
teachers‟ of English. The researcher used observation and interview for technique 
of collecting data. To get the validity of data the researcher used trustworthiness 
Firstly, the researcher observes teaching learning process at seventh grade of SMP 
Modern Islamic School (MIS) Surakarta as the document. Secondly, the 
researcher interviewed the teacher of English as the validity of data. Besides that, 
the researcher also interviewed the students at seventh grade of SMP MIS 
Surakarta. 
 The research findings presented and discussed the answer of the research 
problem. The findings were focused vocabulary skills of the students in the class 
room. The result showed that there were three strategies of mastering English 
vocabulary. They were: using synonyms strategy, using picture strategy, and 
using opposite strategy, and it was found that the students had a good responses to 
the teacher strategies in teaching vocabularies. They could enjoy the process in 
teaching and learning process. By using synonym, antonym and identifying 
picture strategies the students could remember the new words easier. 
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 CHAPTER I 
INTRODUCTION 
 
This chapter covers: 1). background of study 2). problem statement 3). 
objective of the study 4). benefit of the study 5). limitations of the study 6). 
definitions of key term. 
A.   Background of Study 
Vocabulary is more than a list of words. As Thornbury (2005:13) 
states that, “without grammar very little can be conveyed, without 
vocabulary nothing can be conveyed. No matter we can say very little with 
grammar but we can say anything by word”. From the statement it can be 
known that vocabulary is essential. If people spend much of our time 
studying grammar, their language will not improve very much, but if they 
learn words and expressions, their improvement is more significant. 
People can say anything for what they want by using 
words.Vocabulary is a kind of instrument to express their feeling or 
thought. Vocabulary can assist someone to understand thought and ideas 
of other clearly and effectively. Besides, vocabulary has also an important 
role in learning a language such as English, because it appears in every 
language skills, commonly the four basic skills of English (listening, 
speaking, reading and writing) can be acquired well if supported by a good 
acquisition in vocabulary. For representative, speaking will be 
meaningless without vocabulary.Someone who has lack of his/her 
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vocabulary. He/she is alone to express what they think freely by 
vocabulary. Another instance, according to (Biemiller:2003,57) 
“vocabulary is a strong indicator of reading success”. Students with low 
vocabulary can have a big problem in reading because they cannot read 
more advanced texts, they will stop reading a strange word and of course 
they will miss out understanding of the texts.    
Vocabulary is the most important thing in studying English. We need 
to master it well. The learner should comprehend and highly confident to 
use it in front of the speaker, especially how to communicate with a good 
vocabulary building in each vocabulary. Vocabulary has an important part 
to utilize as a tool of communication. Since vocabulary is really significant 
for the student who study English, higher interest should be made to it. 
 Several works in teaching vocabulary strategies has been tested by 
KasaOrisaNurhadi (2012) who found that use random pictures strategies in 
teaching English vocabulary making the transition to independent learning 
can be easier and more efficient. 
Second, Edelma Concha Pique (2000), reveals that ruled the ball of 
vocabulary learning by turning the classroom into a positive and fun 
learning experience, making language both more significant and more 
memorable. It also encourages students to be active, enthusiastic, and 
inspired. 
However, only a few research discusses the teachers‟ strategies, 
teaching English vocabulary, it is a need to help English teacher to 
improve skill in teaching vocabulary.Teaching vocabulary is one away to 
improve the students‟ knowledge in order to be able to make a 
grammatical sentence and is also teaching vocabulary is one difficult item 
complemented by teacher because many things should be equaled and it 
has to take good handling in order to students can understand what is the 
vocabulary itself. 
This research is conducted to find out the strategies of teaching 
English vocabulary in SMP Modern Islamic School (MIS) Surakarta. By 
knowing the strategies the teacher may achieve the intent of teaching 
learning process at the seventh grade of SMP Modern Islamic School 
(MIS) Surakarta in Academic Year 2014/2015.And to find out the 
responses of the students toward the implementation of teacher strategies 
in teaching vocabulary. 
 
B. Problem Statement  
1. What strategies are used by the English teacher in teaching vocabulary at 
the seventh grade students of SMP Modern Islamic School (MIS) 
Surakarta in academic year 2014/2015? 
2. What are the responses of students toward the implementation of teacher 
strategies in teaching vocabulary? 
 
C. Objective Of The Study 
1. To find the strategies are used by the English teacher in teaching 
vocabulary at the seventh grade students of SMP Modern Islamic School 
(MIS) Surakarta in academic year 2014/2015. 
2. To find the response of the students toward the implementation of 
teacher strategies in teaching vocabulary at the seventh grade students of 
SMP Modern Islamic School (MIS) Surakarta in academic year 
2014/2015. 
 
D. Benefit Of the Study  
1. Practical Benefit  
The result of the study will help the students to learn vocabulary 
with enjoying way. The students can understand easier what they learn 
to increasing students‟ vocabulary.  
For the teacherthe result of the study will help English teachers 
improve skill in teaching vocabulary.  
For school it is hoped that the result of this study can give some 
contributions to the success of the teaching, learning English at the 
junior high school especially related to the effort of enriching student‟s 
vocabulary in learning new vocabulary. The teacher is able to choose the 
most appropriate strategy to subdue the problem and the scholar can see 
well. 
2. Theoretical Benefit  
Theoretically, this research is to help the teacher to improve 
teachers‟ skill in teaching English vocabulary. The researcher hopes that 
the result of this study is expected to have contribution of English 
teaching.For the students, researcher hopes that the result of this study 
will help the students to learning vocabulary with enjoying way.  
E. Limitation Of the Study 
 The scopes of the study are limited to the subject and object 
investigated. For the subject of this study is the English teacher. And the 
object of this research is the seventh grade students of SMP Modern Islamic 
school (MIS) Surakarta in academic year 2014/2015. 
 
F. Definition Of Key Term 
In order to clarify the key terms used in this study, some definitions are 
put forward. 
1.  Strategies 
A way of making decisions about a course, an individual class, or even 
an entire curriculum, beginning with an analysis of key variables in the 
teaching situation. (Greenberg & Davila, 2002: 1). 
2.  Teaching 
Teaching is a process that can improve the student's seeking level more 
easily and it might be overcome any situation as an easy way. (Y.K 
Sing, 2008: 32). 
3.  Vocabulary 
Vocabulary is a list of words for a particular language with their 
meaning that is used for oral or written language by individual. 
Vocabulary may be more that a single word. (Michael. F Graves, 2006: 
21). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER II 
THEORETICAL REVIEW 
 
This chapter covers theoretical description and previous related study 
 
A. Theoretical Description 
1. The Concept of Vocabulary 
Vocabulary is acquired incidentally though indirect exposure to 
word and intentionally though explicit instruction in specific word and 
word-learning strategies. And it also vocabulary is the knowledge of 
words and words meaning, ( Diamond and Gultohn, 2006: 114). 
 Stall (2005:73) puts it, “vocabulary knowledge is knowledge; the 
knowledge of a word not only implies a definition, but also implies 
how that word first into the word”. 
Following are some generalization of what people have agree about 
the vocabulary according Hornby are: 
a. Vocabulary is the total number of words that make up the 
language. 
b. Vocabulary is the body of words known to a person or used in 
particular book, subject, etc. 
c. Vocabulary is a list of word with their meaning, response which 
accompanies a text book in a foreign language. (Hornby, 1976: 
214). 
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Vocabulary is the combination of lexical word that knows by 
somebody or others, or it is some part of certain language one lexical 
word defined as combination of all lexical word is understood by 
people and perhaps the lexical word would be used by the people to 
construct new sentence. (Free Encyclopedia: 2001). 
Vocabulary is attaching a new name to a familiar object for which 
there is an equivalent word in their own language. (Ruth Gairn and 
Stuart Redman, 1986: 171).By this definition, the researcher can 
accumulate that vocabulary is the bones of a language. It make 
possible on could express something or message to another, read 
different books or subject, and also deals with foreign language. 
2. Types Of English Vocabulary  
When we see the real use of English language and other languages, 
it seems that vocabulary is the list of words which have meanings, 
forms, and orientation our mind consequence of involving the two 
kinds of divisions. One really covers the whole aspects of language. It 
items that it can generally or fully be used for unlimited business or 
affairs. And the last, that vocabulary is only used in certain area, while 
for the other area is not. 
The reality seems to be focused by Allen and Corder (1988: 386) 
and device the vocabulary into two major types: 
a.    General vocabulary that is used in all subjects. 
b.    Technical vocabulary that consists of words has special meaning in 
particular areas such as mathematics, social studies, and science. 
3. Kinds of Vocabulary 
There are many fact different kinds of vocabulary items or word. 
This is especially true when non-native learners eye target language as 
linguistic outsiders. One simple way to take at vocabulary for second 
learners is single word, set phrases, variable phrases, phrases verbs, and 
idiom. ( Lewis, 1997: 63). Below is his explanation those items above: 
a. Single Words 
This is the group that most people think of first. By far, this 
group includes not only more items but also more frequently used 
items: 
                        Animals: Elephant, cat, dog, bird, etc 
Time Period: January, February, today, yesterday, etc 
Counters: Dozen, box, plenty, decade, etc 
b. Set Phrases 
These phrases consist of more than one word and do not 
usually change. For example: In the set phrases in other words, we 
cannot say with other word or in other remarks or in other phrases 
might seem to be also to fit. 
c.  Variable Phrases 
While most of component in variable phrases will stay the 
same, there is some variation. The variation often involves 
personal pronouns or some sort of possessive. For example, a usual 
from of the opening line of many business letters, especially from 
companies writing to inform you of a problem, is it has come to 
our attention that if were coming from your boss or coworker. 
d. Phrases Verb 
Your awareness of phrase verbs is critical to you ability as a 
native speaker to provide comprehensible input for your ESL 
students. Native speakers have no idea that they using phrasal 
verbs, nor do they see why these words are so hard for ESL 
students to deal with it. 
A phrasal verb consists of two or three words. The first 
word is always a verb. The second word in a phrasal verb is a 
preposition or article/adverb. If there is a third word, it is usually a 
preposition. A good example is put up with, meaning to tolerate or 
stand. 
e.  Idiom 
All languages features idiomatic expressions, and each 
idiomatic expressions, or idiom, is a vocabulary items. The test of 
whether a “chunk” is an idiom or not is whether the sum of the 
meanings of individual words is equal to or similar to the meaning 
of the whole phrase. 
4. The Importance Of teaching Vocabulary 
The importance of vocabulary has made the applied to solve this 
problem by making it efficient. One way to measure the importance of 
vocabulary is to find out how much times we spend each day in the role 
of learn vocabulary. A large vocabulary opens students up to a wider 
range of reading materials. A rich vocabulary also improves students‟ 
ability to communicate through speaking, listening, and writing. 
Stahl and Fairbanks (1986: 262) suggest that teaching students 350 
word each year may improve learning by as much as 10 to 30%. 
Further, in 1982, Beck, Pertefi, and Mckeown found that students who 
were given direct instruction in word meaning were better able to 
discern the meaning of untaught words than control subjects. 
Though no particular method for teaching vocabulary has been 
identified as best (Beck and Mckeown, 1991: 117), a number 
instructional strategies such as identifying synonyms and antonyms, 
providing examples and no examples, and relating words to one‟s own 
life, have yielded growth in students‟ vocabulary. For these reasons, 
vocabulary A-Z has developed a five day vocabulary teaching plan that 
focuses on teaching words based on context and meaning, not 
memorization. 
5. Problem In teaching English Vocabulary 
Pique in the Department of Language, Literature (March, 2000: 42) 
stated that there is problem of method in teaching vocabulary that the 
teacher must turned classroom into a positive and fun learning 
experience. It follow the natural approach to learning a second language 
by providing students with a real life experiences geared to learning 
vocabulary in a meaningful context, make language both more 
significant and more memorable. It also encourages students to be 
active, enthusiastic and animated. It avoids repeating boring drills, 
memorizing long list, translating, and learning vocabulary in isolation. 
The teacher also should increase the students‟ interest in the subject, 
then, motivating them to pay more attention and to learn more. Even 
though the students are constantly challenged with the learning of the 
new language, almost all of the activities in teaching vocabulary are 
achievable to avoid frustration. 
6. Strategies In Teaching Vocabulary 
The more creative teacher will produce better result. In fact, 
student in the class, the teacher has to make decision on how to manage 
the class or even to teach the material. There are any methods to teach 
language, but teaching in front of class depends on teacher themselves or 
their technique in teaching. 
Freeman Larsen (1986: 37) said that method comprised principle 
and strategies. The strategies are the behavioral manifestation of 
principle, in other words, one classroom activities and procedures are 
derived from an application of the principle. They additionally said 
although certain strategies are associated with particular principles most 
strategies can be adapted to any teaching style and situation. 
English teacher has to know various strategies of presenting the 
vocabulary, in order the students can be understand what the teacher 
expects then to do. The strategies function not only to assist the students 
to grasp meaning of new the words easily, but also make the variation of 
teaching in order to avoid the passive class. 
Lado (1994: 120-125) pointed out some ways to teach vocabulary 
to the students who are learning foreign language. Steps are as follow: 
a.         Hearing a word. Chance to hear the word in solution two or three 
repetition can be given in order that they hear to correct 
pronunciation. 
b.        Pronunciation the word. The students should be given chance to 
pronounce the word since it will help them remember the word 
longer and identify it more readily when they hear and see it. 
c.         Grasping the meaning. The teacher should help the student get the 
meaning of the word without using translation. 
According to Lado (1994: 136), there are many kinds of strategies 
that can be applied in teaching vocabulary. These strategies are: 
a. Self-defining context. 
  The context makes the situation clear. Example: I have a ticket to 
the jazz concert on Saturday night. 
b.    Definition 
Definition in the target language may be used effectively if they are 
expressed in the words that are better known by the students. 
Example: library, a place where student can borrow and read books. 
c.    Identifying picture. 
Many kind of picture have been successfully used to show the 
meaning of word and utterances. 
Example: the pictures fruits, animals, flowers, etc. 
 
d.   Opposite. 
When one number of opposite is known, the meaning of the other 
can be made clear through it. 
Example: strong and weak, short and tall, etc 
e.    Synonyms. 
When the synonyms are better known, the word being thought, it 
can help a lot. 
Example: calm, quite. 
7. Vocabulary Building Technique 
Varying research does figure out the best strategies to building up 
the vocabulary mastery. Yogi (2003: 239), says that the purpose of 
vocabulary learning should include both remembering words and the 
ability to use them automatically in a wide range of language context the 
need arises, ( Yogi, 2003: 241). 
In Yogi (2003: 244), reviews the empirical research on vocabulary 
learning strategies in a second/foreign language. In searching the best 
strategies that produce the best result, the learners tent to utilize a variety 
of strategies in combination. The chose, use, and effectiveness of 
vocabulary learning strategy very much depend on the task (e.g., breadth 
or depth), the learner (e.g., cognitive and culture style of learning, 
motivation), and context. 
The strong established relationship between students‟ vocabulary 
knowledge and their ability to successfully comprehend what they read 
places a heavy demand on classroom teacher curriculum planners. 
Program developers, organizers of staff development plans, reading 
researchers, and on parent outreach program. 
Qian (2000: 35) explored the relationship between depth and 
breadth of vocabulary knowledge and reading comprehension in English 
as a second language (ESL). Using multivariate analyses, the study 
examined the role of depth and breadth of vocabulary knowledge in 
assessing the performance of a group of young adult ESL learn with a 
minimum vocabulary size of 3.000 word families in carrying out general 
academic reading comprehension tasks. 
The following vocabulary building techniques designed for English 
language learners, but are helpful to all students. With use lots of 
pictures and labels (the use of visual reinforcement supports 
comprehension and retention), Teach definitional information, Use 
repetition (Repeating words as much as possible helps clarify 
pronunciation and provides opportunities to transfer words from working 
memory to long-term memory).Present words in multiple contexts use 
direct instruction of word learning strategies (including structural 
analysis. In structural analysis, students examine the component parts of 
a word - e.g. the root word, suffix, and prefix -to determine the word‟s 
meaning. Teaching students this strategy can empower them to decode 
unfamiliar words), Conduct collaborative group work, Build on students‟ 
prior knowledge, engage students in instructional conversations, 
integrate technology into your instruction, Pair students with peers 
during reading, Use active voice when introducing or discussing 
concepts (ELL students understand active voice better than passive 
voice. “Animals use oxygen,” for example, rather than “Oxygen is used 
by animals”). 
Teachers can add variety to the techniques employed in the 
classroom by alternating other activities with language games that 
recycle vocabulary, e.g., Scrabble, Word Bingo, Concentration, 
Password, Jeopardy. Language games have the added advantage of being 
fun, competitive, consequently, and memorable. These games are also 
activities that students can be encouraged to do on their own. 
The ways of incorporating the theory to actual testing practices in 
order to increase the usefulness of vocabulary test need to be explored. 
Several attempt have been made to address discourse competence via the 
use of adapted doze test, (Alderson, 1979: 173). 
8. Response  
Response is a reaction or feedback communicant as a result or the 
influence of the message, either directly or directly. Immediate feedback 
is delivered communicant verbal, that is to the sentences directly and 
non-verbal through facial expressions or body movements (Supartini, 
2004: 148). 
Each response is essentially a behavioral response or a reply 
(response) to stimuli or stimulus (Sarlito, 1995: 287). According Gulo 
(1996: 189), the response is a reaction or response that depends on the 
stimulus or the result of the stimulus. Human individuals participate as a 
controller between stimulus and response so that determines the shape of 
individual response to the stimulus is a stimulus and individual factors 
themselves (Anwar, 1988: 113). Interactions between multiple factors 
outside of objects, people, and in a manner, death and emotional 
influences of the past and some forms of behavior that ultimately 
determines a person is displayed. 
Learning is central to the study of behavior. Behavior is controlled 
by the stimulation and the responses given student. The understanding of 
the behavior responses of students who were born as a result inclusion of 
a given stimulus or a response to her teacher learn something with good 
feelings. Therefore, the student response is one important factor that will 
determine success learning of English. 
The lack of student‟s responses to learning English will inhibit 
students learning process is not necessarily low responses sources of 
error in students teaching materials, teachers‟ ability to deliver material 
that may lead to inadequate classroom become less attractive and tend 
boring for students. Sound is less harsh teachers, teachers who are less 
assertive, less precise methods of learning, or the position of teacher in 
teaching a lot of sitting can bring an atmosphere that does not attract 
attention, make the students become frightened and unhappy responses 
that lead to reduction in learning English.  
In summary, based on the theories above, this study, investigate the 
students‟ response as a reaction toward the implementation of teacher 
strategies in teaching vocabulary. 
 
9. Strategy  
The word strategy has an understanding related to matters of 
victory, life, or the fighting spirit. It means that concerning matters 
related to whether or not the company or organization is able to face the 
pressure that comes from inside and from outside (Kasali, 1994: 173). 
The strategy is a long-term plan and as a determinant of long-term goals, 
which is then followed by measures designated for achieve a specific 
goal. A useful of strategy to direct an organization achieved a goal. In 
this sense the strategy is an art, the art of bringing the troops into battle 
in the most advantageous position. In the academic level, the strategy is 
defined as a plan, method, or series of activities designed to Achieves a 
particular educational goal (David, in Sanjaya, 2008: 2). With such a 
strategy of learning interpreted as a containing about a series of activities 
that are hardwired to reach a certain education.  
Strategies have a tactics in learning. Aim learning will be more 
effective and efficient when run with a certain strategy. For example, a 
strategy that will be used is how to activate the students, so that students 
want to active. In the teaching and learning activities teachers use 
question and answer method, could ask classical, asked and ask 
successive chain, the goal for the activity being delivered can be 
effectively delivered (Ali, 2007: 83).  
In the process of learning known for several terms have similar 
meanings, so often people feel confused to tell the difference. The terms 
were: learning strategies and teaching methods.(Sanjaya, 2008) argued 
that the strategy of learning is a learning activity that must be done so 
that the teacher and student learning objectives can be achieved 
effectively and efficiently. Furthermore, by quoting the thought of 
David, Sanjaya (2008) said that in a strategy of learning contained the 
meaning of planning. That is, the strategy is still being basically makes 
conceptual decisions that will be taken in an implementation of learning. 
Judging from the way of presentation and processing, learning strategies 
can be distinguished between learning strategies inductive and deductive 
learning strategies. Learning strategies are still conceptual in nature and 
used various methods to implement specific learning.Learning methods 
can be defined as the way used to implement a plan that has been 
prepared in the real and practical activities to achieve learning 
objectives. There are several methods of learning to implemented 
learning strategies, including: (1) lectures; (2) demonstration; (3) 
Question and answer, and so on. 
Medium term learning is the equivalent of an English word 
instruction, which means making the learning process. The goal is to 
help people learn, or manipulate (manipulate) the environment that make 
it easy for people to learn. Learning also includes events that are loaded 
in print materials, pictures, radio programs, television, film, slide, or a 
combination of these materials. Even at this time the utilization of a 
variety of electronic devices, in the form programs already widely 
implemented in teaching and learning in general. In the teaching and 
learning activities are at least three main stages, namely stages beginning 
(pre-instructional), teaching stage (instructional), and the phase of 
evaluation or assessment. The beginning stage the stage pursued by 
teachers before the start of learning. Stages of teaching the stage of 
delivering course material that had been developed previously. While the 
evaluation stages of the assessment of teaching and learning activities 
that have implemented in order to know the lock of and the advantages 
of the implementation of learning, (Department of Education, 2002: 23). 
Learning strategy is to be considered by an instructor, teachers, 
lecturers in the learning process. There are at least three types of 
strategies related to learning, namely: (a) the organizing strategies of 
learning, (b) learning delivery strategy, and (c) learning management 
strategies. 
a. Organizing Strategies Learning 
Organizing strategies learning that organize the learning 
content or commonly referred to as a structural strategy. 
Organizing strategies refers to the way to create a sequence and 
synthesize facts, concepts, procedures and principles related. 
Organizing strategies, further divided into two types, namely the 
strategy of micro and macro strategies. Micro Strategy refers to a 
method for organizing the learning content that ranges on a single 
concept or procedure or principle. Macro strategy refers to methods 
of organizing learning content that involves more than one concept 
or procedure or principle. 
Macro strategy to deal with how to select, organize affairs, makes 
the synthesis and summary of the contents of learning are 
interrelated. Content selection based on destination learning to be 
achieved, refers Determination the concept of what it takes to 
achieve that goal. The arrangement sequence of content refers to the 
decision to set up a certain order concepts to be taught. Making the 
summary refers to decisions about how to conduct a review of the 
concept and the relation they have been taught. 
b. Delivery Strategy Learning. 
The strategy to deliver the learning content is the variable 
component of five methods to carry out the process learning. The 
function of learning is the delivery strategy: delivering learning 
content to students, and to provide information or materials that 
required students to display performance. 
c. Learning Management Strategy 
Learning management strategy is a component variable 
methods that deal with how to organize interactions between learners 
with variable learning methods more. This strategy relates to 
decision-making on the organization and delivery used during the 
learning process. There are at least three (3) important classification 
variable management strategies, for example scheduling, note the 
progress of student learning, and motivations. 
 
 
10. The Components of  a Strategy of Learning 
According to Dick and Carrey (in Hamzah B. Uno, 2009: 3) the 
components strategy consisting of learning :  
a. activities Introduction 
Introduction activities as part of a system the overall learning 
plays an important role. In this section, the teacher is expected to 
attract learners on the subject matter that will be delivered. 
Introduction activities submitted by pulling will increase the 
motivation of learners. As an ad that reads First Impressions So 
Seductive, then up to you. 
 How the teacher introduces the learning materials through 
examples illustrate daily life or how to convince teachers to learn 
what the benefits of a particular subject matter will greatly affect the 
motivation of learners. The issue of extrinsic motivation is very 
important for students who are minors, while intrinsic motivation is 
very important for adult learners because this group realized the 
importance of learning obligations and benefits for them. 
Specifically, Introduction learning activities can conduct through 
the following techniques: 
1) Describe the specific learning objectives to be achieved by all 
learners at the end of the learning activities. Thus, learners will 
be aware of the knowledge, skills, as well as the benefits to be 
obtained after studying the subject. Thus also, it should be 
understood by teachers that outlines the objectives, should be 
used words and language that is easily understood by learners. In 
general, the explanation used illustrations of cases that are often 
experienced by learners in everyday life.  
2)  Perform apperception, it's as a bridge between old knowledge 
with new knowledge that will be studied. Show on the learners 
about close relationship between the knowledge they already 
have the knowledge to be learned. This activity can cause a 
feeling capable and confident so that they avoid the anxiety and 
fear of difficulties or failures. 
b. The Delivery of Information 
The delivery of information is often regarded as the most 
important activities in the learning process, but this section is only 
one component of a learning strategy. That is, in the absence of 
Introduction activities that attract or can motivate learners in the 
learning activities of delivery of this information would be 
meaningless. Teachers are able to convey the information properly, 
but does not perform Introduction activities with a smooth face 
further obstacles in learning activities. 
In this activity, the teacher also must understand well the 
circumstances he faced. Thus, the information presented can be 
absorbed by learners well. Some things to consider in the delivery of 
information is a sequence, scope, and type of material. 
 
 
1) The order of delivery 
The order of submission materials must use the right pattern. 
The order of the material provided based on the stage of thinking 
of things that are concrete to the things that are abstract or from 
things as simple or easy to do. In addition, it should also consider 
whether a material should be presented sequentially or skipping 
or inverted, for example, from theory to practice or from practice 
to theory. Order systematic dissemination of information will 
make it easier learners quickly understand what is to be conveyed 
by teacher. 
2) Scope of Material Delivered 
The size of the material presented or scope of the material 
is very dependent on the characteristics of learners and the type 
of material being studied. Generally, the scope of the material 
was illustrated at the time of the determination of learning 
objectives. It is noticed by the teacher in estimating large this 
material is the application of Gestalt theory. the theory mention 
that the portions were small is an integral and significant when 
studied as a whole does not mean no small parts earlier. On the 
basis of the theory is to consider the following matters: 
a) Is the material will be delivered in the form of small parts 
such as learning programmed. 
b) Is the material will be delivered globally / overall first and 
all the parts. Overall described through discussion of the 
contents of the book, then the parts described through 
descriptions by chapter. 
3) Material to be Delivered 
Learning materials are generally a combination of the 
type of material in the form of knowledge (facts and detailed 
information), skills (steps, procedures, circumstances, and 
under certain conditions), and attitude (unbiased opinions, 
ideas, suggestions, or feedback). Merrill (1977: 37) 
distinguishes the content into four types, namely facts, 
concepts, procedures, and principles. In this lesson contents 
seen each type of lesson is certain delivery strategies require 
different. Therefore, in determining the strategy of learning, 
teachers must first understand the type of subject matter to be 
submitted in order to obtain an appropriate strategy lessons, for 
example: 
a) When students were asked to recall the name of a object, 
symbol, or an event, means the material is shaped the fact 
that the alternative strategy delivery strategy is in the form 
of lectures or debriefing. 
b)  When students were asked to mention a definition or write 
characteristic of an object, means the material is shaped so 
the concept of alternative delivery strategies are in the 
form of recitation, assignment, or discussion groups. 
c)  When learners are asked relations between some concepts, 
or explain the circumstances or outcome relationships 
between various concepts, meaning that material shaped so 
that the principle of alternative delivery strategies is 
shaped guided discussions and case studies. 
4) The Participation Learner 
Based on the principle of student centered, learner is the 
center of a learning activity. This is known as the SAL (Student 
Active Learning), whose meaning is that the learning process 
would be more successful if learners are actively doing the 
exercises is directly relevant to the learning objectives that have 
been defined (Dick & Carrey, 1978: 108). There are some 
important points that relate to the participation of learners, as 
follows: 
a) Training and practice should be done after the students 
were given information about the knowledge, attitudes, or 
certain skills. In order for the material really internalized 
(relatively steady inside them) the next activity is the 
learners should be given the opportunity to practice or 
practice knowledge, attitudes, or the skills. 
b) Feedback. 
As soon as the students demonstrated behavior as a result 
of learning, the teacher will give feedback (feedback) to 
the learning outcomes. Through the feedback given by 
teachers, learners will soon find out whether the answer is 
the activity they are doing right / wrong, right, or is there 
something repaired. Feedback can be either positive 
reinforcement and negative knowledge. Through positive 
reinforcement (excellent, good, right, and so forth), it is 
expected that behavior will continue to be maintained or 
indicated by learners. Instead, through negative 
reinforcement (less precise, one needs to be improved, and 
so on), the expected behavior the learners will be 
eliminated or will not make the same mistake. 
c) Test 
A series of tests commonly used by teachers to determine 
((a)) whether the specific learning objectives have been 
achieved, and ((b)) whether the knowledge attitudes and 
skills have really owned by learners or not. Implementation 
of tests are usually done at the end of activity after learning 
of students through various processes learning, deliver 
information in the form of the subject matter execution of 
tests were conducted after the students do exercises or 
practice. 
(1)  At the end of the learning activities of each learner can 
mention 4 or 5 characteristics of living things 
correctly. The standard of success is minimal when the 
learner can mention three of five characteristics of 
living organisms, or the mastery level of around 80% - 
85%. 
(2) Problem objective test with 4 options consist of 
numbers learners are considered over matter when he 
can do 80-85% of the questions correctly. 
5) The Advanced Activities 
This activity is known as the follow up of the results 
activities that have been done are often not adhered to by the 
teacher. In fact, each time after the test is done always there are 
learners who successfully with good or average, (a) only 
controls much or inclined at an average level of mastery can be 
achieved, (b) learners should receive follow-up different as a 
consequence of these varying learning outcomes. 
11. Junior High School 
There are several levels of education in Indonesia. Each student or 
students are required to complete each level. That is, there will be no 
jump level without graduating from previous levels. For example, only 
when a student is in elementary school, he will not be able to rise to the 
next level without graduating from elementary school. The first level is 
kindergarten or commonly abbreviated as TK. This level of education is 
the ladder just playing and socializing it. Study which in turn is the 
primary school level. In this level, students have been introduced to the 
learning material; this level teaches students to begin to learn something 
formal. The next level is the first secondary school level. In this level the 
student can already be invited to resolve the issue in the lesson. Last 
level is above the middle school or high school abbreviated. In this level 
the student can already invited to use logic and majored in accordance 
with the wishes. 
Then, what is the sense of junior high school according to the 
experts? There is some sense of junior high school or commonly 
abbreviated to SMP. Junior high school is a continuation of the 
elementary school level. This offer lasts for 3 years starting from grade 7 
to grade 9. At this level, students are required to follow the national 
exam or the UN. The national exam will affect the students' graduation. 
In other words, junior high school students must pass a national exam to 
be able to go to the next level. Since regional autonomy in Indonesia, 
junior high school is no longer under the responsibility of the national 
education department. 
12. Students  
Students are students who sit at table to learn in elementary and 
junior high school (SMP), and upper secondary school (high school). 
These students learn to acquire knowledge and to achieve an 
understanding of science that has been obtained education. Student or 
students are those that are specifically given by his parents to attend 
lessons held at the school, with the aim to become a knowledgeable 
human knowledge, skilled, experienced, personality, morality, and self. 
Student is a unique organism that develops according to the stage of its 
development. Child development is the development of all aspects of his 
personality, but the tempo and rhythm of development of each child in 
every aspect not always the same. The same thing can also be said as a 
student group of people with a certain age who are studying either in 
groups or individually. Students can also known as a pupil or student, 
when speaking students then our mind will be drawn to the 
neighborhood schools, both primary and secondary. 
According to Nata (in Aly, 2008: 54) says pupils defined as 
persons who want to gain knowledge, skills, experience and personality 
both as a provision of his life to be happy and Hereafter by learning 
seriously. Besides, said pupils found another term that is often used in 
Arabic, namely tilmidz which means that the student or students, plural 
talamidz. This word refers to students who study in madrasa. Another 
word regarding the pupil is Talib, which means knowledge-seekers, 
students.  
Referring to some of the terms of students, pupils defined as 
persons who are in early stages of education, which in many literature 
students are also referred to as a protégé. While the Education Act In 2 
Th. In 1989, students are called learners Muhaimin et al (2005). In this 
case the student is seen as a person (subject students), where the value of 
humanity as individuals, as social beings who have moral identity, 
should be developed to achieve optimal levels and criteria of human life 
as citizens expect. 
According to Arifin (2000: 24) called "disciples", then the question 
is the students as human beings who are in the process of development 
or growth, according to the nature of each that require guidance and 
direction that consistently moving towards the optimal point that the 
ability of nature. However, in other literature it is emphasized that the 
students (pupils) is not only children who are in care and grace of 
parents, nor children in school age only. This understanding is based on 
the purpose of education, which is a perfect human being as a whole, to 
achieve human strive continuously until his death. It can be concluded, 
understanding students as people who need science that requires the 
guidance to improve potential (fitrah) consistently through education and 
learning, in order to reach the optimal goal as human beings responsible 
adult with a degree of nobility that is able to function as inheritors of the 
earth. 
13. The Definition of Analysis 
In linguistics, analysis or analysis (analysis) is the study of 
language to examine in depth the structure of language. While the 
activities of the laboratory, said the analysis or analysis may also mean 
the activities carried out in the laboratory to check for substances in the 
sample. However, in its development, the use of word analysis or 
academic analysis of the spotlight, especially among linguists. The use 
of which should be the analysis. This is because the analysis of the word 
is a loan word from a foreign language (English) is the analysis. 
From suffix -isys when absorbed into the Indonesian be -isis. So it 
must be for us to straighten out the use of any language in order to create 
good practices and the correct language for the sake of the nation 
appears logical order, the better.According to Mc Leod (2007: 74), 
Systems Analysis is a study of the existing system with the aim of 
designing a new system or update the existing system. The analysis 
system can be defined as follows: "Analysis of the system is a problem 
solving technique that describes the component parts to learn how well 
the component parts work and interact to achieve their goal". (Al Fatta, 
2007: 4).  Stages of the analysis performed after the planning phase and 
before the design stage of the system. The analysis stage is a stage that is 
very important, it this is because event of an error in the analysis it will 
cause at a later stage, steps in the analysis: 
In the analysis phase are the basic steps that must be done by 
systems analysts:  
a. Identify, identify problems 
b. Understand, that understand the problems that exist 
c. Analyze, which analyze problems 
d. Report, which reports the results of the analysis. 
In etymology according to Indonesian Dictionary Analysis has 
meaning as an act of an investigation into an incident to find out the real 
situation. In another meaning analysis or analysis said as studies 
undertaken on an activity or action to investigate the structure activity 
or action in depth. 
Based on these definitions can be regarded as an attempt to 
summarize large amounts of raw data relating to education, to then be 
processed into information that can be studied and interpreted in a 
manner that is concise and meaningful. 
Learning analysis is the first step that needs to be done before 
doing the learning. Systematic steps all of learning consists of;  
a. Analysis of learning needs 
b. Determine the learning objectives  
c. Selecting and developing teaching materials  
d. Selecting learning resources relevant 
e. Choosing and planning system evaluation and follow-up. This 
stage is mainly to determine the learning objectives. 
Learning analysis is done by analyzing the demands and needs of a 
very diverse student learning. Diversity needs to be accommodated in 
the learning activities, because the uniformity of the diverse student 
reality, is not a wise action and proportional. 
a. Components of Learning Analysis 
1) Analysis of Behavior and Student Characteristics 
Identify the behavior and characteristics of students is one 
of the efforts of teachers conducted to gain an understanding of 
the demands, talents, interests, needs, and interests of learners, 
with regard to a particular learning program. As for the purpose 
of identifying the behavior and characteristics of students 
including;  
a) Obtaining complete and accurate information regarding the 
capabilities and characteristics of the students before the 
beginning of certain participating in learning activities.  
b).Selecting demands, talents, interests, abilities, and trends 
related to the selection of students selecting specific learning 
programs that will follow them.  
c). Determine the design of learning programs and or specific 
training should be developed in accordance with the prior 
knowledge of learners. 
2) Master Competence Analysis 
Analysis of teacher competency was an attempt by the 
school to gain an understanding of their talents, interests, 
tendencies, and the ability of teachers to deliver learning materials 
and organizing learning activities as a whole. The few things that 
need to be analyzed on the competence of teachers is as follows;  
a). The ability to provide a stock of knowledge 
b). Fostering awareness, confidence, positive attitudes in students. 
3) Learning Environment Analysis 
Quality learning can take place if there is good 
cooperation between teachers and students, and supported by 
facilities that support these activities. Because of the importance 
of environmental factors and facilities, schools as education 
providers need to conduct environmental analysis study before 
embarking on learning activities. The thing that needs to be 
analyzed in the learning environment are as follows;  
a). The physical environment that can foster the spirit of student 
learning  
b). Classroom climate that is conducive to learning.  
c). Means of supporting learning activities are appropriate and 
adequate. 
4) Learning Objectives Implementation Analysis 
Implementation Analysis of Learning aims to obtain accurate 
information about the components of learning. once obtained 
accurate information, organizing learning activities in this case 
the teacher or school can make that information as a basis for 
planning and implementing learning activities. Analysis of 
learning needs to be done to minimize misconduct or faulty 
implementation of strategies that result in learning activities are 
not optimal and learning goals fail to be achieved. By 
implementing learning analysis before determining the learning 
objectives, then the ideal learning and proportionate can be 
achieved. 
 
B. Previous Related Study 
As the comparison of this research, here are some researches of 
teaching vocabulary strategies. First, Kasa Orisa Nurhadi (2013) with title 
“Teaching English Vocabulary by Using Random Pictures Technique to 
Improve the Students Vocabulary (A Classroom Action Research at Second 
Year Students of SMK PGRI 4 Ngawi In Academic Year 2012/2013), she 
finds that the English teacher at SMK PGRI 4 Ngawi, she focuses on how 
to teach English vocabulary by using random pictures. Random pictures in 
building vocabulary that relates with listening, speaking, reading and 
writing. The result of the research implies that English teacher need to 
choose the appropriate technique in teaching vocabulary. The data need for 
this research is obtained by observation and interview. The finding this 
research that uses guessing word strategies in teaching English vocabulary, 
making the transition to independent learning can be easier and more 
efficient. 
The second, Pique (2000), with title “Teaching English Vocabulary 
to Elementary School Students in Fun Way”. She uses the method of 
vocabulary learning by turning the classroom into a positive and fun 
learning experience, making language both more significant and more 
memorable. It also encourages students to be active, enthusiastic, and 
animated. The first activity is introducing the animal‟s name. As the teacher 
posts the felt animals, she says the important for second language students 
because it promotes forming a mental picture of what it is saying. Students 
learn from the very beginning to think in the foreign language. Thus, 
avoiding translation, then, the teacher introduces the diminutive form of 
each animal's name for a later use in the farm song. Sentence structure 
accompanies by gesture is taught afterwards. Finally, the teacher plays an 
audiotape about the farm animals and the children attempt to sing as they 
mimic the action. 
The second activities consist of game. The game is called “ruled the 
ball”.The third method is matching, cutting, and pasting. The games have 
the advantage of being fun, competition, and consequently, memorable. 
With use games, activities that students can be encouraged to do on their 
own. 
The differences between two research above with this research is 
that the second research used a particular strategy or the strategies are used 
more specifically while in this research did not mention a specific strategy 
it mean this research is more general. In this case the researcher just to 
know the teachers‟ strategies in teaching English vocabulary and how the 
students‟ response toward the strategies, so the researcher know which one 
is more effective ways to teach English vocabulary. 
 There are many research results about strategies or technique of 
teaching vocabulary. Because when we are talking about strategies or 
techniques, we will find that it is going to be different about what strategies 
to use between one student to another student, one teacher to another 
teacher, and between one school to another school. It usually depends on 
students‟ ability and also facility that schools have. Therefore, the result of 
this research is different from the previous study. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
 
RESEARCH METHODOLOGY 
 
This chapter covers: 1) research design 2) research setting 3) subject of 
study 4) technique of collecting data 5) trustworthiness of data6) technique of 
analyzing data. 
A. Research Design 
In introduction it was mentioned that the purpose of this research is to 
investigate the strategies in teaching English vocabulary and to find out the 
students' perception of the teacher strategies in teaching English vocabulary 
at the seventh grade of SMP Modern Islamic School (MIS) Surakarta in 
academic year 2014/2015. The researcher therefore needs method of 
research. So, the researcher uses descriptive qualitative method together aim. 
In qualitative method validity refers to the “trustworthiness” of study 
(Cresswell, 2005: 201). Descriptive method is the effort to observe, notify, 
analyze, and interpret the condition happening.  
  Based on the statement above, this study is categorized as 
descriptive research because the study refers to the qualitative with one 
variable. In this case, descriptive qualitative method uses to describe English 
teachers‟ strategies in teaching English vocabulary and the students‟ 
response toward teachers‟ strategies in teaching English vocabulary at the 
seventh grade of SMP Modern Islamic School (MIS) Surakarta in academic 
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year 2014/2015. On the other word, this is described about strategies of 
English teachers in teaching vocabulary in their class. 
B. Research Setting  
The researcher conducted this study in SMP Modern Islamic 
School (MIS) Surakarta on 19 October 2015, at seventh grade and there 
are 30 students. 
 
C. Subject of Study 
Subject of study is knowledge which precedes interactive 
negotiation and redefinition in the classroom and which is currently the 
site of such considerable political activity must be studied in its own right, 
(Ivor. F, Goodson, Colin. J, 1996: 4).The subject of this study are the 
teachers of English at seventh grade of SMP Modern Islamic School 
Surakarta. 
 
D. Technique of Collecting Data 
The most common sources of data collection in qualitative research are 
interviews, observations, and review of documents (Creswell, 2009b: 199). 
1. Observation 
 
Observation in qualitative research generally involves spending a 
prolonged amount of time in the setting. Field notes are taken throughout 
the observations and are focused on what is seen. Many researchers also 
record notes to assist in determining what the observed events might 
mean and to provide help for answering the research questions during 
subsequentdata analysis (Bogdan&Biklen, 2007: 117). 
Observation is the way of survey some interactions done by the 
teachers and students during the teaching and learning process. The steps 
are the researcher was observed by watch the teacher while they are 
teaching English vocabulary. The purpose of observation is to find what 
strategies that the seventh grade English teacher at SMP MIS Surakarta 
uses in teaching vocabulary, and to find the responses of the students 
toward the teacher strategies in teaching English vocabulary.  
2. Interview 
 Interview is a basic mode of inquiry. Recounting narratives of 
experiences has been the major way throughout recorded history that 
humans have made sense of their experience to those who would ask, 
however “is telling stories science?” (Seidman, 1937: 12). 
The interview is the way of asking some information related to 
conducting research. In this case, the researcher as the interviewer was 
asked some information to the teacher about the strategies that the 
English teacher uses in teaching English vocabulary. The researcher also 
interviewed some students of seventh grade of SMP Modern Islamic 
School Surakarta to find out the responses of the students toward the 
teachers‟ strategies.  
The questions of the interviewthat ask for an explanation. It 
consists of five questions. Not only had that, but the researcher also ask 
some information that might help here in completing the data. All the 
result of the observation and interview is referred as data. 
 
E. Trustworthiness of Data 
To get the validity of the data, there are four techniques, data 
triangulation, investigator triangulation, methodological triangulation, and 
theoretical triangulation. In this research, to get the validity of the data the 
researcher uses method triangulation. According to Sutopo (2002: 80) 
triangulation is a validity technique of research by using something outside 
the data as a measurement of the data. The steps of triangulation are: 
getting document, content analysis, and finally getting the data. 
Firstly, the researcher observes teaching learning process at 
seventh grade of SMP Modern Islamic School (MIS) Surakarta as the 
document. Secondly, the researcher interview the teacher of English as the 
validity of data. Besides that, the researcher also interview the students at 
seventh grade of SMP MIS Surakarta.  
Doing the process of conformability implies the process of 
triangulation technique. The technique is aimed at supporting the 
trustworthiness of the data.  
 
F. Technique of Analyzing Data 
Qualitative data analysis is the classification and interpretation of 
linguistic (or visual) material to make statements about implicit and 
explicit dimensions and structures of meaning-making in the material 
and what is represented in it. Meaning- making can refer to subjective or 
social meanings. Often, qualitative data analysis combines approaches of 
a rough analysis of the material with approaches of a detailed analysis. 
The final aim is often to arrive at generalizable statements by comparing 
various materials or various texts or several cases, (Flick, 1988: 24). 
Qualitative data are attractive. They are a source of well- grounded, 
rich description and explanations of processes occurring in local 
contexts. With qualitative data one can preserve the chronological flow, 
assess local causality, and drive fruitful explanation. Finally, the findings 
from qualitative studies have a quality of “undeniability”. (miles, 
huberman and saldana, 2014: 14). 
In this research the researcher used grounded theory by Glaser and 
Strauss in the 1960s.The data that had been collected by the instruments 
are analyzed together to get the result that describes the problems faced 
by the students and teacher in teaching learning vocabulary.Qualitative 
approach-usually is from data‟s is categorized based on category that is 
made coding approach can be seen pattern that conspicuous and can is 
used to take conclusion. The researcher analyses the qualitative data 
from 2 sources include observation and interview. 
The data from interview are analyzed in some steps: 
1. Making data transcript. The result of observation and interview are 
collected and transcript in written language. All record data were 
written by sentence. The transcript should be written in computer file 
by being different name based on content, date and time of 
observation. 
2. Giving code. All data that was written in sentence was given code 
that expressed theme, activities, condition, etc as supporting research 
data. 
3. Making writing data duplicate for copying the data. The original data 
is saved and copying was used as analysis material. 
4. Collecting same code data and submitted it in one data. 
5. Finally, the data are interpreting to find out whether the teacher 
actualized strategies in teaching vocabulary. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
FINDING AND DISCUSSION 
 
In this chapter the researcher explained the research findings 
anddiscussed about teacher‟ strategies and students‟ perception based on 
the observation and interview. 
A. Research Findings 
The research findings presented and discussed the answer of the 
research problem. Here, the data which have been obtained from the 
field were reported based on the observation and interview with the 
teacher, and document analysis. The findings were focused  
vocabulary skills of the students in the classroom. 
3. strategies used by the English teacher in teaching vocabulary  
Based on the data of the observation and interviews which 
done by the researcher, there were three strategies of mastering 
English vocabulary. They were by and byUsing synonyms and 
antonim strategy and using picture.  
a. Using synonyms strategy in teaching vocabulary 
The first meeting was held on October 19
th
, 2015, the 
teacher Miss. SitiRahmawati S.Pd. of the seventh grade used 
synonyms in teaching vocabulary. She said “synonym is 
strategy will make students to think more interactive and 
interesting with the new words”. The teacher believed that 
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strategies were able to her students and could improve the 
ability of the students‟ vocabulary. 
The meeting was held on October 19
th
, 2015, the teacher 
Miss. SitiRahmawati S.Pd, in the beginning of the lesson, the 
teacher greeted the students and asked their condition first. 
The teacher said, “Assalamualaikum, Good Morning 
Students”. Then the students answered, “ Walaikum salam, 
Good Morning”. After that, the teacher checked the students‟ 
attendance by calling them one by one, the teacher said that 
calling them one by one made them to see whether there was 
students who were absent or not. The teacher also gave 
motivation to the students in order they wanted to go to 
school every day and always learntEnglish because English 
was an international Languange. If they wanted to study 
abroad they had to master English well. The students seemed 
motivated and happy. After the students were ready to accept 
the material for the lesson today the teacher moved to the 
main activity.   
In the main activity, the teacher gave the students a text 
to read. It was descriptive textof a person. After that the 
teacher ask the students to read the text then they  were asked 
to interprete the text. The techer guided them. There were 
some new words thet the students didn‟t know the meaning of 
them, the teacher help them by gave them the meaning in 
Indonesian Language. Next  the teacher explained about kind 
of the adjective. An adjective was a word that described or 
clarifies a noun. Adjectives describe nouns by giving some 
information about an object‟s size, shape, age, color, origin or 
material. 
Next, she asked the students to mention kind of an 
adjective. She also asked for students to write an adjective 
word then the teacher would explain the word. It was 
purposed to get the students' attention to the material.  The 
teacher also explained the synonim of some adjective words,  
synonim was a word or phrase that means exactly or nearly 
the same as another word or phrase in the same language.The 
examples of the synonim that was taught by the teacher could 
be seen below: 
Amazing — incredible, unbelievable, improbable, fabulous, wonderful, 
fantastic, astonishing, astounding, extraordinary 
Anger — enrage, infuriate, arouse, nettle, exasperate, inflame, madden 
Angry — mad, furious, enraged, excited, wrathful, indignant, exasperated, 
aroused, inflamed 
Awful — dreadful, terrible, abominable, bad, poor, unpleasant 
Bad — evil, immoral, wicked, corrupt, sinful  
Lazy — indolent, slothful, idle, inactive, sluggish 
Little — tiny, small, diminutive, shrimp, runt, miniature, puny, exiguous, 
dinky, cramped, limited, itsy-bitsy, microscopic, slight, petite, minute 
Mischievous — prankish, playful, naughty, roguish, waggish, impish, 
sportive 
Strange — odd, peculiar, unusual, unfamiliar, uncommon, queer, weird, 
outlandish, curious, unique, exclusive, irregular 
Ugly — hideous, frightful, frightening, shocking, horrible, unpleasant, 
monstrous, terrifying, gross, grisly, ghastly, horrid, unsightly, plain, homely, 
evil, repulsive, repugnant, gruesome 
Unhappy — miserable, uncomfortable, wretched, heart-broken, unfortunate, 
poor, downhearted, sorrowful, depressed, dejected, melancholy, glum, 
gloomy, dismal, discouraged, sad 
 
Next the teacher told the students that they would play 
guessing game about adjective. Next, she began to give a clue 
to the students. The teacher asked the students to spell the 
words and helped them to read it in English. She asked the 
students to follow her read the adjective word. After that, the 
teacher divided their students into five groups. Situation 
student in the class at the time were very happy because each 
student very enthusiastic to try to answer. 
The next activity was confirmation. The teacher asked 
the difficulties during learning process. There were some 
students asked about the meaning of words and asked the 
teacher to explain it more in the next meeting because the 
time was over. The teacher gave motivation to the students, 
so that they would be more active in the next learning process 
or next meeting. The last activity was closing. The teacher 
made conclusion about the material of that day and the 
teacher informed the material of next meeting. Besides, the 
teacher asked the students to learn more about new 
vocabularies based on the picture. Then, the bell rang, and the 
teacher asked the students to pray then he said thank you to 
the students and closed the class by saying “Good Bye” 
b. Using picture strategy 
The second observationson the October 23
th
, 2015, the 
teacher used identifying pictures strategies in teaching 
English vocabulary. Based on the interview with the teacher, 
media in teaching learning process was very useful to get 
students' interest. The teacher said thatshe choose to identify 
pictures strategies from picture in textbook because most 
pages of the textbook contain various kinds of pictures. For 
example, pictures of part our body, plants, things around us, 
animal, etc. Here, identifying pictures applied by showing the 
pictures to the students to investigate pictures name”. 
She has reason used to identify picture in teaching 
English vocabulary. She says “this strategy were not only 
assist the students to grasp the meaning of the new words 
easily, but also makes a variation of teaching in order to 
avoid the boredom in teaching especially for vocabulary”. 
The strategies make students active in answering the 
question, especially for students who afraid to speak because 
junior high school students are very interested with something 
new and funny. Miss SitiRahmawati in teaching vocabulary 
with used identifying pictures. 
The meeting was held on the October 23
th
, 2015, the 
teacher Miss. SitiRahmawati S.Pd, in the beginning of the 
lesson, the teacher greeted the students and asked their 
condition first. The teacher said, “Assalamualaikum, Good 
Morning Students how was your life”. Then the students 
answered, “Walaikumsalam, Good Morning, fine Mrs”. After 
that, the teacher checked the students; there was no student 
who was absent today. The teacher also gave motivationstudy 
hard. Before go to the main activity the teacher reviewed the 
last material that had been given before. The teacher gave 
some oral question related to the synonim of the adjectives 
words, such as happy, evil, angry etc.  
After that the teacher began the new material it was 
about classroom. Before she thought, she showed pictures of 
the things in the classroom and the school in front of the class 
and named them.  
 Then she pronounced the word and asked the students 
to repeat her orally until they produced clear and right 
pronunciation. The purpose of this activity is to get the 
students' attention to the words. The teacher showed things 
around us in the classroom as a sample, for example: broom, 
chair, table, whiteboard, etc.  
The next divided her student to eight groups and the 
name of the group are A and B. She asked two groups 
standing on the right side and left side. Each student in group 
A who stand on the right side takes a picture of things in the 
classroom and the group B who stand on the left side have to 
mention the picture‟ name in English.  
Next, the first student in the group raises up the picture 
and the first student in group B answered it, if it's wrong the 
other group helped him or her. If it‟s over group A and group 
B change their position, group toke the picture and group A 
answered. This activity repeated until all of the groups got the 
turn. The students very enthusiastic and interested got their 
turn to take the picture and answered. 
The next activity was confirmation. The teacher asked 
the difficulties during learning process. The teacher 
concluded and reviewed the lesson today once more and gave 
home work to the students. The teacher remembered the 
students to study at home. The time was over the teacher 
enclosed the meeting today “Good Bye” 
c. Using opposite strategy 
    The third meeting was held on October 26
th
 2015, the 
teacher Miss. SitiRahmawati S.Pd. of the seventh grade 
usedantonyms in teaching vocabulary.In the beginning of the 
lesson, the teacher greeted the students and asked their 
condition first. The teacher said, “Assalamualaikum, Good 
Morning Students”. Then the students answered, “ Walaikum 
salam, Good Morning”. After that, the teacher checked the 
students‟ attendance by calling them one by one. Before the 
material given the teacher gave motivation to the students. 
The teacher also reviewed the last material that had been 
given before. The teacher ask the students whether they had 
homework or not. The students answered they had. Then the 
teacher ask them to exchange their own homework with their 
friend and checked the answer together. 
In the main activity, the teacher gave the students a text 
to read. It was procedure text how to make omelet. After that 
the teacher ask the students to read the text then they  were 
asked to interprete the text. The teacher guided them. There 
were some new words thet the students didn‟t know the 
meaning of them, the teacher help them by gave them the 
meaning in Indonesian Language. Next  the teacher explained 
antonym.Antonym was the opposite of the word, such as big 
the opposite of little.Here was the example of the antonym of 
the words that given by the teacher could be seen below. 
Big Small / Little 
Cheap Expensive 
Clean Dirty 
Deep Shallow 
Down Up 
Early Late 
Easy Difficult / Hard 
Far Near / Close 
Fast Slow 
Fat Thin / Skinny 
Full Empty 
Good Bad 
Happy Sad 
Heavy Light 
Here There 
High Low 
 
Next, she asked the students to mention kind of anthe 
opposite of the words. She also asked for students to down 
the list of antonym. It was purposed to get the students' 
attention to the material.  
Next the teacher told the students that they would play 
guessing game about antonym. Next, she began to give a 
word to the students. The teacher asked the students to guess 
the antonym of the word. After that, the teacher divided their 
students into five groups. The question and answer of 
antonym was done in group. They were very enthusiastic to 
try to answer. 
The next activity was confirmation. The teacher asked 
the difficulties during learning process. The teacher gave 
motivation to the students, so that they would be more active 
in the next learning process or next meeting. The teacher gave 
home work about antonyms to the students.  
The last activity was closing. The teacher made 
conclusion about the material of that day and the teacher 
informed the material of next meeting. Besides, the teacher 
asked the students to learn more about new vocabularies at 
home. Then, the bell rang, and the teacher asked the students 
to pray then he said thank you to the students and closed the 
class by saying “Good Bye” 
4. Theresponses of students toward the implementation of 
teacher strategies in teaching vocabulary 
In the case, this study explored the students‟ perception 
about the teachers‟ strategies in teaching vocabulary. based on the 
interview with the students the researcher found out that the 
students wereenthusiastic  and they were like to study 
vocabularies.  
The data was taken from each class of SMP Modern Islamic 
School (MIS) Surakarta, at the seven grade consist of five classes. 
The researcher took two student each class consisted of one male 
and one female. Total respondents were ten students, five males 
and five females. To the question “do you thing English 
vocabulary is important or not?”,the ten students answerd that 
English vocabulary was important. Like stated by EN, she said 
that “..English vocabulary was important to understand the text 
and speaking, if they don‟t know the vocabulary they cannot make 
sentences as a result they cannot convey what they want to say..”.  
It meant that without vocbulary noting could be convey and 
communication didn‟t happen. 
The responses of the students were proper to get an 
appreciation. When they were asked by the question “ are you 
actie to participate in the teaching and learning  especially English 
vocabulary” . Eight of the students answer they like to participate. 
Like AM said  He liked to participate because it was fun to learn 
vocabulary through games and picture. While ST said that she like 
it the way the teacher taught vocabulary through picture. 
Moreover she added that the teacher used to motivate them , if 
they made mistake she didn‟t blame them.  While the two students 
answer they said they sometimes participate, because they 
sometimes felt affraid, but they tried. However they didn‟t feel 
confident but they eager to learn English vocabulary. 
Based on the observation in the class activity the researcher 
noticed that the strategy applied by the teacher was attractively, it 
makes the students enthusiastic to answer every clue from the 
teacher. The students responses to the strategy to learn 
vocabularies that was used by the teacher was good they said that 
“we understand with the material about adjective with uses 
synonym and opposite. We can add new vocabulary and we happy 
because we study with the funny method. And we like studying 
English”. It means that the students undertsand the material which 
was taught by the teacher. They also eager to actively participate 
in the class activity. 
From the interviewit was found that the students were 
interested to study English vocabulary by synonym and opposite 
strategies. Therefore, they are attractive and motivated to learn it.  
While about the strategy  identifying pictures to increase 
students vocabulary. The students said that “We like studying by 
picture and very interesting can learn vocabulary with the picture. 
And we are happy because we get add new vocabulary”. it means 
that the students were interested  to study a new vocabularies 
through picture. Picture gave them illustration about a certain 
words in their mind. Therefore they could remembered the new 
words easier. 
From the explanation above it could be concluded that the 
students had a good responses to the teacher strategies in teaching 
vocabularies. They could enjoy the process in teaching and 
learning process. By using synonym, antonym and identifying 
strategies the students could remember the new words easier. 
 
B. Discussion 
Teaching strategies are procedures used by the teacher which serve 
as a way of reaching a goal. To reach the goal, teacher has the important 
role in the teaching and learning process because most of the output of 
students was determined by the teachers. Brown (2000:121) states that 
strategies are specific methods of approaching a problem or task, modes of 
operation for achieving a particular ending, planned design for controlling 
and manipulating certain information. It is means that strategy is specific 
method used by the lecturer to achieve a lecturer‟s plan in teaching 
learning process in the classroom. By applying some strategies could be 
helpful to motivate the students in accepting conveyed material. 
Nevertheless, the lecturer has to evoke the  student‟s desire in speaking 
classroom by using the variety strategies. 
Based on the research findings, it was found that the teacher in SMP 
Modern Islamic School (MIS) Surakarta in academic year 2014/2015 
used three strategies in teaching vocabularies. They were by using 
synonym strategies, antonym strategy and identifiying strategy. The 
implementation of the teahing and learning of English vocabulary was 
through three stages. They were pre activity, it included greeting, 
checking attendend and aperception.As McCarty (1992) suggests, before 
presenting new language, pre-teaching activities might be beneficial “ to 
activate existing knowledge to make the encounter with new words more 
meaningful, “ (McCarthy 1992: 108). Pre-teaching activities often arouse 
students‟ attention and desire to explore a particular topic or subject in 
greater detail.  
The next stage was main activity, it was the part where the set of 
goal of the learning was implemented. The activity included explanation 
from the teacher about material which was given and also students 
worksheets.  The last stage was closing. Here the teacher concluded the 
material which was given in that day. And also asked the students 
whether they faced difficulties in learning activity.  
The  first strategy that was used by the teacher was using synonym in 
teaching vocabularies. The steps of teaching by using synonym were the 
teacher gave a list of synonym and then the students and teacher play 
guesing game. The students were divided in to five groups then the 
teacher gave question. The students were asked to gues the synonym of 
the words. Qipan (2011) stated that English is particularly rich in 
synonyms. As synonyms convey the same concept, it often used to 
explain new words in vocabulary teaching. In teaching the word peer, the 
teacher can elicit from the students words bearing the meaning look, 
soon. The other similar meaning would be gotten such as glance, 
glimpse, stare, gaze, glare, watch. Then more synonyms peep, peek, 
squint were introduced and the differences of these words were also 
explained. 
The  second strategy that was used by the teacher was using antonym 
in teaching vocabularies. The steps of teaching by using antonym were 
the teacher gave a list of antonym and then the students and teacher play 
guesing game. The students were divided in to five groups then the 
teacher gave question. The students were asked to gues the antonym of 
the words.Learners acquire vocabulary in various ways. Students are 
exposed to a lot of new vocabulary during lessons: by the teacher, by 
texts or other materials they work with. A lot of this vocabulary is 
automatically absorbed. (Harmer 1993: 159).  
The  third strategy that was used by the teacher was using pictures in 
teaching vocabularies. The steps of teaching by using pictures were the 
teacher showed the pictures of the certain vocabularies that wanted to be 
learnt. Then  after that the teacher divided the students in group.Then the 
teacher asked two groups standing on the right side and left side. Each 
student in group A who stand on the right side takes a picture of things in 
the classroom and the group B who stand on the left side have to mention 
the picture‟ name in English. The activity continue until all the groups 
performed. 
From the research findings the students were able to remembered the 
new words which taught by the teacher easier. The use of picture in 
teaching vocabularies was in lined with  Thornbury (2004: 25), stated 
that it would be better to visualize a picture for a new word or to link an 
abstract word with some mental image. Images drawn by students 
themselves have the best outcomes. Besides imaging, there are other 
mnemonics, such as making clues from associations with similarly 
sounding word and its meaning in the mother tongue.  Moreover pictures 
are one of these valuable aids. They bring “images of reality into the 
unnatural world of the language classroom.” (Hill 1990: 1) Pictures bring 
not only images of reality,but can also function as a fun element in the 
class. Sometimes it is surprising, how pictures may change a lesson, even 
if only employed in additional exercises or just to create the atmosphere.  
The teacher also gave motivation during the class activity before the 
class began and after the class would end.According to Harmer (2001), 
motivation is kinds of internal drive, pushing someone to do things in 
order to achieve something. Furthermore, William and Burden (1997) in 
Harmer (2001) suggest that motivation is „a set of cognitive arousal‟ 
which provokes a „decision to act‟ as a result of which there is „sustained 
intellectual and/or physical effort‟ so that the person can achieve some 
„previously set goal‟.It means that the motivation which given by the 
teacher was good to triger the students to learn English. The motivation 
could encouraged the students to achieve the goal of learning. Beside that 
the teacher also facilitated and guide the students in teahing and learning 
activity. This findings were in lined with brown (2001: 43), that the role 
of teacher is that of facilitator and guide, not an all-knowing bestowed of 
knowledge. Students are therefore encouraged to construct meaning 
through genuine linguistic interaction with others. 
Beside that in teaching-learning activity the teacher of this class used 
syllabus and lesson plan to teach the students. The syllabus and lesson 
plan could develop as the students‟ ability. So the syllabus and lesson 
plan only a standard teaching which used in teaching-learning activity.  
FraidaDubin and Elite Olshtin (1990:28);“The English class has syllabus 
or lesson plan. Ideally of the syllabus of in school describe; a) What the 
learners are expected to know at the end of the course, or the course 
objectives in operational terms. b) What is to be taught or learned during 
the study, in the form of an inventory of items. c) When it is to be taught, 
and at what rate of progress, relating the inventory of items to the 
different levels and stages as well as to the time constraints of the course. 
d) How it is to be taught, suggesting procedures, techniques, and 
materials. e) How it is to be evaluated, suggesting testing and evaluating 
mechanisms. 
Based on the research findings it was found that the students had a 
good responses to the teacher strategies in teaching vocabularies. They 
could enjoy the process in teaching and learning process. By using 
synonym, antonym and identifying strategies the students could 
remember the new words easier. 
 
 
 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter presents several conclusions based on the research result 
and several suggestions as the input for school in general and for the teachers in 
specifically. 
A. Conclusion 
Based on the research findings, it was found that the teacher in SMP 
Modern Islamic School (MIS) Surakarta in academic year 2014/2015 used 
three strategies in teaching vocabularies. They were by using synonym 
strategies, antonym strategy and identifiying strategy. The implementation 
of the teahing and learning of English vocabulary was through three stages. 
They were pre activity,main activity and closing. 
The  first strategy that was used by the teacher was using synonym in 
teaching vocabularies. The steps of teaching by using synonym were the 
teacher gave a list of synonym and then the students and teacher play 
guesing game. The students were divided in to five groups then the teacher 
gave question. The students were asked to gues the synonym of the words.  
The  second strategy that was used by the teacher was using antonym 
in teaching vocabularies. The steps of teaching by using antonym were the 
teacher gave a list of antonym and then the students and teacher play 
guesing game. The students were divided in to five groups then the teacher 
gave question. The students were asked to gues the antonym of the words.  
 
The  third strategy that was used by the teacher was using pictures in 
teaching vocabularies. The steps of teaching by using pictures were the 
teacher showed the pictures of the certain vocabularies that wanted to be 
learnt. Then  after that the teacher divided the students in group.Then the 
teacher asked two groups standing on the right side and left side. Each 
student in group A who stand on the right side takes a picture of things in 
the classroom and the group B who stand on the left side have to mention 
the picture‟ name in English. The activity continue until all the groups 
performed. 
Based on the research findings it was found that the students had a 
good responses to the teacher strategies in teaching vocabularies. They 
could enjoy the process in teaching and learning process. By using 
synonym, antonym and identifying strategies the students could 
remember the new words easier. 
 
B. Suggestion 
Based on the data analysis, discussion and conclusion the 
researchersuggested as follow: 
1. For students 
a. The seventh grade students of SMP Modern Islamic School (MIS) 
Surakarta should be more interest in learning vocabulary if they 
want to master it. 
b. The students have to do more practice English exercise. 
c. The students should read more so that their vocabularies could 
enhace more. The students shoud relizes that learning was not 
only happend in class, but they can do it everywhere.  
 
 
2. For English teacher 
a. Especially in teaching vocabulary to be more creative in 
improving and modifying their strategies of teaching. 
b. The teachers should make the English class more interesting. So, 
the students can‟t be bored in teaching-learning process. 
c. The teacher should know the ability of their students to decide 
what strategies the teachers used for teaching. For choosing the 
strategies they should give attention to student conditions and 
students' needs. 
3. For other researcher 
The researcher realized that this research is not perfect. There 
were still many weaknesses dealing with the theory or method because 
of the limited skill of the researcher. The rresearcher  also 
undersoodthat this research paper only gave little contribution for 
teaching and learning speaking mastery. The other researcher perhaps 
could develop this research with their own material and other methods 
which were suitable for students in order to give new dimension in 
world of education. However, the researcher was sure that it would be 
useful and this research can be used as starting to investigate the topic 
more completely and comprehensively. 
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INTERVIEW NOTES  
(Interview with the Teacher) 
 
Tanggal : 15October 2015 
Tempat : Ruang guru 
Narasumber : Siti Rachmawati, S.Pd( Guru Bahasa Inggris Kelas 7 ) 
Pewawancara : AnditaPutriRossalia 
 
Andita  : Assalamualaikum  bu. 
Guru : Wa‟alaikumsalam mbak. 
Andita : Maaf bu, mengganggu waktu ibu sebentar. 
Guru : Oh iya mbak ngga papa. Ada apa ya mbak? 
Andita : Beginibu, sebelumnya perkenalkan saya Andita Putri Rossalia dari IAIN 
Surakarta. Saya dari jurusan Bahasa Inggris.Apa benar dengan buSiti? 
Guru : Iya mbak benar, saya bu Siti 
Andita :Begini bu, saya maumelakukan observasi sebagai syarat skripsi saya. 
Apakah benar ibu yang mengajar Bahasa Inggris kelas 7 disini? 
Guru  : Iya benar mbak, saya mengajar kelas 7. Di sini kelas 7nya ada dua kelas 
mbak dan semuanya yang ngajar saya. 
Andita : Oh iyabu, jadi nanti saya mau observasi kegiatan belajar mengajar 
pelajaran bahasa inggris dan saya mau tanya-tanya juga soal pelajaran 
bahasa inggris.  
Guru  : Iya mbak ngga papa, mau mulai kapan mbak observasinya? 
Andita :Maaf ibu ada pelajaran bahasa inggrisnya hari apa saja ya bu? 
Guru  : Saya ada jadwalnya setiap hari senin, rabu sama jumat mbak.  
Andita :Oh berarti kalau saya mulai observasinya hari senin saja bagaimana bu? 
Guru  : Iya mbak ngga papa, beararti nanti kita mulainya hari senin ya. 
Andita : Maaf bu, jamnya jam berapa nggih bu?   
Guru  : Hari senin jadwal saya jam setengah Sembilan mbak, ini saya kasih 
jadwa lsaya saja. 
Andita : Oh iyabu, terimakasih banyak nggih bu. Maaf sudah mengganggu waktu 
ibu, sekali lagi terimakasih banyak sebelumnya. 
Guru  : Iya mbak sama-sama. 
Andita : kalau begitu saya pamit dulu bu, assalamualikum. 
Guru  : Iya mbak, wa‟alaikumsalam.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
INTERVIEW NOTES 
(Interview with teacher) 
 
Tanggal : 19October 2015 
Tempat : Ruang guru 
Narasumber : SitiRachmawati, S.Pd 
Pewawancara : AnditaPutriRossalia 
 
Andita  : Assalamu‟alaikum 
Guru   : Wa‟alaikumsalam 
Andita  : Saya Andita bu yang kemarin mau observasi 
Guru   : Oh iya mbak, ini saya mau masuk kelas mbak. 
Andita  :Iya bu, maaf bu kalau boleh tahu hari  ini ibu materinya apa ya? 
Guru   :  hari ini saya mau mengajarkan anak- anak tentang sinonim, tapi 
sebelumnya nanti anak- anak saya kasih text descriptive dulu nanti biar 
mereka baca dulu, setelah itu nanti anak- anak suruh cari kata- kata yang 
mereka ngga tau artinya. Kalau sudah nanti akan saya kasih tau artinya 
lalu saya akan kasih tahu sinonim dari kata- kata tersebut. 
Andita  : Oh begitu bu, nanti saya juga mau minta ijin untuk mengambil gambar 
sewaktu pelajaranya bu.  
Guru  : Iya mbak ndak papa. Mari mbak. 
Andita :Iya bu. 
(didalamkelas, kegiatanbelajarmengajar) 
(diruang guru, setelah jam kegiatanbelajarmengajar) 
Andita  :Maaf bu, boleh bertanya sebentar? 
Guru   : Iya mbak, silahkan. 
Andita  :Kenapa ibu menggunakan synonym untuk mengajarkan vocabulary 
kepada para siswa? 
Guru  : Ya karena kalau pakai  synonym itu para siswa akan dapat berfikir lebih 
aktif, dan kalau dibuat game seperti tadi kan pasti mereka lebih seneng dan 
lebih mudah memahami pelajarannya. 
Andita  :Lalu apakah ada kendala dalam mengajarkan materi tersebut bu? 
Guru    : Selama ini sih belum ada kendala mbak, mayoritas dari para siswa 
tersebut dapat memehami pelajarannyas. 
Andita  : Oh ya kalau begitu terimakasih banyak ya bu untuk waktunya, oh iya bu 
pertemuan selanjutnya kapan ya? 
Guru    : Pertemuan selanjutnya nanti hari jum‟at ya mbak tanggal 23. 
Andita   : Oh iyabu, kalau begitu saya mohon ijin pamit bu, sekali lagi 
terimakasih. 
Guru    : Iya mbak, sama-sama. 
Andita   : Assalamu‟alaikum. 
Guru    : Wa‟alaikumsalam . 
 
 
 
 
 
 
 
 
 
 
  
 
 
INTERVIEW NOTES 
(Interview with teacher) 
 
Tanggal : 23 Oktober 2015 
Tempat : Ruang guru 
Narasumber : SitiRachmawati, S.Pd 
Pewawancara : AnditaPutriRossalia 
 
Andita :Assalamu‟alaikum 
Guru   : Wa‟alaikumsalam 
Andita :Maaf bu hari ini materinya apa ya? 
Guru   : Hari ini materinya masih vocab juga mbak tapi strateginya saya ganti 
pakai gambar/ random picture, mari mbak masuk kelas. 
Andita : Oh begitu, iya bu, mari. 
(didalamkelas, kegiatanbelajarmengajar) 
(diruang guru) 
Andita  :Maaf bu saya mau tanya- tanya lagi.  
Guru   : Iya mbak ndak papa. 
Andita: Kenapa kali ini ibu lebih memilih mengajar menggunakan picture? 
Guru  : Ya karena isi dari buku para siswa ini sebagian besar adalah gambar, 
jadi kalau kita pakai gambar untuk menambah vocab anak- anak buku 
tersebut sangat membantu.  
Andita  :Lalu, mana yang lebih efektif untuk mengajar siswa? 
Guru  : Dua-duanya efektif mbak, kalau pakai gambar lebih mudah soalnyakan 
sudah ada di buku siswa kalau pakai synonym memang anak- anak harus 
lebih aktif. 
Andita  :Kalau  begitu terimakasih bu untuk observasi hari ini, saya sekalian 
mohon ijin untuk pamit. 
Guru  : Iya mbak, sama- sama. Besok hari senin lagi ya mbak. 
Andita : Iya bu, Assalamu‟alaikum 
Guru  : Wa‟alaikumsalam 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
INTERVIEW NOTES 
(Interview with teacher) 
 
Tanggal : 26 Oktober 2015 
Tempat : Ruang guru  
Narasumber : Siti Rachmawati, S.Pd 
Pewawancara : Andita PutriRossalia 
 
Andita :Assalamu‟alaikum 
Guru   : Wa‟alaikumsalam 
Andita :Maaf bu hari ini materinya apa ya? 
Guru   : Hari ini materinya masih vocab juga mbak tapi strateginya saya ganti 
pakai opposite/ lawan kata, mari mbak masuk kelas. 
Andita : Oh begitu, iya bu, mari. 
(didalamkelas, kegiatanbelajarmengajar) 
(diruang guru) 
Andita  :Maaf bu  saya mau tanya- tanya lagi.  
Guru   : Iya mbak ndak papa. 
Andita  :Kenapa kali ini ibu lebih memilih  mengajar menggunakan lawan kata? 
Guru  : Ya karena sama halnya dengan synonym lawan kata akan membuat 
siswa berfikir lebih aktif. 
Andita  : Oh begitu ya bu, kalau begitu terimakasih banyak ya bu sudah boleh 
untuk  mengganggu waktunya. Saya mohon ijin pamit sekalian soalnya 
saya mau kekampus. 
Guru  : Iya mbak sama- sama, ndak papa ndak ganggu kok, malah saya seneng 
ada yang bantuin ngajar. 
Andita  :sekali lagi terimakasih banyak ya bu. Assalamu‟alaikum. 
Guru  : Iya mbak, hati-hati ya. Wa‟alaikumsalam. 
INTERVIEW NOTES 
(Interview with student) 
 
Tanggal : 29 Oktober 2015 
Tempat : RuangKelas,  
Narasumber : Ami Kusuma 
Pewawancara : Andita Putri Rossalia 
 
Andita  :Selamat siangdek 
Ami    : Siang mbak 
Andita  :Lagi istirahat ya?  
Ami   : Iya mbak 
Andita  :Boleh ganggu sebentar dek? Saya mau tanya- Tanya sebentar 
Ami   : Iya mbak, boleh 
Andita  :Apakah pelajaran bahasa inggris itu susah dek? 
Ami   : Iya mbak susah 
Andita  :Susahnya gimana? 
Ami  : Kadang suka ngga ngerti artinya mbak, tapi kalo yang ngajar bu siti itu 
enak mbak, soalnya ngajarnya pake game jadi kita bisa cepet paham hehe. 
Andita : Oh gituya, kalau menurut kamu vocabulary itu penting ngga sih? 
Ami   : Iya mbak penting, soalnya kalau kita mau bikin kalimatkan kita harus 
tau kata- katanya itu dalam bahasa inggris, jadi kalau kita ngga tau 
artinyapastinantibakalansusahbuatkalimatnya. 
Andita  :Kalau begitu terimakasih ya dek buat waktunya, silahkan istirahat. 
Ami   : Iya mbak sama-sama. 
 
 
 
INTERVIEW NOTES 
(Interview with student) 
 
Tanggal : 30 Oktober 2015  
Tempat : RuangKelas 
Narasumber : Harry Adi 
Pewawancara : Andita  Putri Rossalia 
 
Andita : Siang dek 
Harry  : Siang mbak 
Andita : dek, boleh  minta waktunya sebentar? Mau tanya-tanya sebentar. 
Harry  : Iya mbak boleh 
Andita : Menurut kamu belajar bahasa inggris itu penting ngga sih? 
Harry  : Penting mbak. 
Andita : kenapa? 
Harry  : Karena misalnya nanti suatu saat kita dapat beasiswa keluar negeri kita 
kan harus bisa bahasa inggris. 
Andita : Lalu menurut kamu Bu Siti itu kalo ngajar gimana?  
Harry  : Bu Siti kalau ngajar enak mbak, kita suka dikasih game gitu kadang pake 
film kadang pake lagu gitu pokoknya enak mbak. 
Andita : Oh gituya, kamu ngerti ndak kalo diajar sama buSiti? 
Harry  : Ya kadang ngerti kadang enggak ngerti gitu mbak hehehe. 
Andita : hehe..Kalo gitu terimakasih ya dek buat waktunya 
Harry  : Iya mbak sama-sama. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIELD NOTE 
 
Number  : 1 
Title  : First meeting 
Time   : October, 19
th
2015 
 The first meeting was held on Monday, October, 19
th
 2015. That day the 
teacher has already entered to the class. In the beginning of the lesson the teacher 
greeted the students and ask their condition first. After that the teacher checked 
the student‟s attendance. The teacher checked the attendance students by call them 
one by one. The teacher also gave motivation to the students in order they wanted 
to go to school every day and always learnEnglish because English was an 
international Languange. If they wanted to study abroad they had to master 
English well. The students seemed motivated and happy. After the students were 
ready to accept the material for the lesson today the teacher moved to the main 
activity.   
 the teacher gave the students a text to read. It was descriptive textof a 
person. After that the teacher ask the students to read the text then they  were 
asked to interprete the text. The techer guided them. There were some new words 
that the students didn‟t know the meaning of them, the teacher help them by gave 
them the meaning in Indonesian Language. Next  the teacher explained about kind 
of the adjective. An adjective was a word that described or clarifies a noun. 
Adjectives describe nouns by giving some information about an object‟s size, 
shape, age, color, origin or material.she asked the students to mention kind of an 
adjective. 
 She also asked for students to write an adjective word then the teacher 
would explain the word. It was purposed to get the students' attention to the 
material.  The teacher also explained the synonim of some adjective words,  
synonim was a word or phrase that means exactly or nearly the same as another 
word or phrase in the same language. 
The next activity was confirmation. The teacher asked the difficulties 
during learning process. There were some students asked about the meaning of 
words and asked the teacher to explain it more in the next meeting because the 
time was over. The teacher gave motivation to the students, so that they would be 
more active in the next learning process or next meeting. The last activity was 
closing. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIELD NOTE 
 
Number  : 2 
Title   : Second meeting  
Time   : October, 23
th
 2015 
 Second meeting was held on Friday, October, 23
th
 2015. That day the 
teacher was checked the attendance of the students and ask their condition. Before 
go to the main activity the teacher reviewed the last material that had been given 
before. The teacher gave some oral question related to the synonim of the 
adjectives words, such as happy, evil, angry etc.  
 After that the teacher began the new material it was about classroom. 
Before she thought, she showed pictures of the things in the classroom and the 
school in front of the class and named them. Then she pronounced the word and 
asked the students to repeat her orally until they produced clear and right 
pronunciation. The teacher showed things around us in the classroom as a sample, 
for example: broom, chair, table, whiteboard, etc.  
 The next divided her student to eight groups and the name of the group are 
A and B. She asked two groups standing on the right side and left side. Each 
student in group A who stand on the right side takes a picture of things in the 
classroom and the group B who stand on the left side have to mention the picture‟ 
name in English. The next activity was confirmation. The teacher asked the 
difficulties during learning process. The teacher concluded and reviewed the 
lesson today once more and gave home work to the students. The teacher 
remembered the students to study at home. The time was over the teacher 
enclosed the meeting today “Good Bye”. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIELD NOTE 
 
Number  : 3  
Title   : Third meeting  
Time   : October, 26
th
 2015 
 The third meeting was held on Monday, October 26
th
 2015. In the 
beginning of the lesson, the teacher greeted the students and asked their condition 
first.After that, the teacher checked the students‟ attendance by calling them one 
by one. Before the material given the teacher gave motivation to the students. The 
teacher also reviewed the last material that had been given before. The teacher ask 
the students whether they had homework or not. The students answered they had. 
Then the teacher ask them to exchange their own homework with their friend and 
checked the answer together. 
 In the main activity, the teacher gave the students a text to read. It was 
procedure text how to make omelet. After that the teacher ask the students to read 
the text then they  were asked to interprete the text. The teacher guided them. 
There were some new words thet the students didn‟t know the meaning of them, 
the teacher help them by gave them the meaning in Indonesian Language. Next  
the teacher explained antonym.Antonym was the opposite of the word, such as big 
the opposite of little. 
 Next the teacher told the students that they would play guessing game 
about antonym. Next, she began to give a word to the students. The teacher asked 
the students to guess the antonym of the word. After that, the teacher divided their 
students into five groups. The question and answer of antonym was done in group. 
They were very enthusiastic to try to answer. 
 The last activity was closing. The teacher made conclusion about the 
material of that day and the teacher informed the material of next meeting. 
Besides, the teacher asked the students to learn more about new vocabularies at 
home. Then, the bell rang, and the teacher asked the students to pray then he said 
thank you to the students and closed the class by saying “Good Bye”. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SILABUS PEMBELAJARAN 
 
Sekolah : ......................... 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 9. Berbicara 
mengungkapkan makna dalam percakapan transaksional dan interpersonal sangat sederhana 
untuk berinteraksi dengan  
lingkungan terdekat 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
9.1   Mengungkapkan 
makna dalam 
percakapan 
transaksional ( to 
get things done ) 
dan interpersonal  
( bersosialisasi ) 
sangat sederhana 
dengan 
menggunakan 
ragam bahasa lisan 
secara akurat, 
lancar  dan 
berterima untuk 
berinteraksi 
dengan lingkungan 
terdekat yang 
melibatkan tindak 
tutur : meminta 
dan memberi jasa, 
meminta dan 
memberi barang, 
dan meminta 
memberi fakta  
 
Percakapan singkat 
memuat ungkapan-
ungkapan : 
 
Contoh:  
 
1.A : Pass me the  
pencil please! 
B : Sure. here you  
are.  
 
2.A : Give me the  
paper  Please!  
B : Sure, here it is. 
 
3.A: Did you come  
here yesterday ? 
   B : I did 
 
Tata Bahasa 
- Verbs: Like, need, 
want 
1. Tanya jawab 
yang berkaitan 
dengan materi 
2. Membahas 
kosakata dan 
tata bahasa: 
noun, adjective, 
adverb, noun 
phrase 
3. Menirukan 
ungkapan-
ungkapan yang 
digunakan dalam 
percakapan 
sesuai materi 
4. Berlatih dengan 
teman 
mengunakan 
ungkapan-
ungkapan yang 
ada dalam 
percakapan 
sesuai materi 
5. Bermain peran 
menggunakan 
ungkapan yang 
telah dipelajari. 
 
 
* Bertanya dan 
menjawab berbagai 
informasi :  
    1.Meminta dan  
       memberi jasa 
 
    2.Meminta dan  
memberi barang 
 
 
 
 
 
 
    3.Meminta dan  
        memberi fakta  
 
 
 
 
 
Unjuk kerja 
 
 
 
 
 
Tes Lisan 
 
 
 
 
 
 
 
 
Unjuk kerja 
 
 
 
 
 
 
Bermain 
peran 
 
 
 
 
Merespon 
ungkapan 
 
 
 
 
 
 
 
Bermain 
peran 
 
 
 
 
 
1. Perform the 
dialogue with   
    your friend in the 
front of the         
class! 
 
2. Listen to the 
expression and  
    respond to it , 
example : 
    a. Pass me the salt, 
please. 
    b. Give me the 
paper,  
        please. 
    c. Did you come 
late?  
 
3. Create a dialoque 
based on       
    the role cards and 
perform it. 
 
 
4x40 menit 
 
 
 
 Script 
percakapan 
dari buku 
teks 
 
 Alat peraga 
 
 Rekaman 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
- Simple Past Tense 
 
Kosakata  
- Kata Terkait tema 
dan jenis teks 
ungkapan baku 
- Here it is 
- Here you are  
 
 
 
 
 
 
 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
      
 9.2  Mengungkapkan  
makna dalam  
percakapan 
transaksional (to 
get things done)& 
interpersonal 
(bersosialisai) 
sangat sederhana 
dengan 
menggunakan 
ragam bahasa lisan 
secara akurat, 
lancar  dan 
berterima untuk 
berinteraksi 
dengan lingkungan 
terdekat yang 
melibatkan tindak 
tutur : meminta 
dan memberi 
pendapat, 
menyatakan suka 
dantidak suka, 
meminta 
1. Percakapan  
    singkat memuat    
    ungkapan- 
    ungkapan : 
 
Contoh : 
 
A : What do you think  
of this? 
B : Not bad 
 
A : I like tea 
B : I don’t 
A : Are you sure 
B : I am 
 
A :Do you? 
B : I do 
 
2. Tata Bahasa 
1. Mendengarkan dan 
merespon 
pertanyaan 
tentang topik 
materi yang akan 
disampaikan  
 
2. Mendengarkan dan 
merespon 
pembahasan 
tentang kosakata 
dan tatabahasa 
yang terkait 
dengan topik 
materi yang akan 
disampaikan 
 
3. Mendengarkan 
model percakapan 
transaksional dan 
interpersonal 
dengan topik 
materi yang 
dipelajari 
 
4. Menirukan model 
Bertanya dan 
menjawab berbagai  
Informasi : 
1.  Meminta & 
     memberi 
pendapat 
 
 2. Menyatakan suka   
dan tidak suka 
 
 3. Meminta 
klarifikasi 
 
 4. Merespon secara    
      interpersonal 
 
 
 
 
 
 
 
 
Unjuk kerja 
 
 
 
Tes lisan  
 
 
Unjuk kerja 
 
 
Tes lisan 
 
 
 
 
Bermain 
peran 
 
 
Daftar 
pertanyaan 
 
Bermain 
peran 
 
Menjawab 
singkat 
 
 
 
 
 
 
Perform a dialogue 
about asking and 
giving opinion with 
your own words! 
 
Answer the following 
questions orally! 
 
Create a dialoque 
based on the role 
cards and perform it 
Give your positive 
response 
a. Do You ?  
b. Are You ? 
c. Can You ? 
d. Does she ?  
 
4x40  
menit 
Script 
percakapan 
dalam buku 
teks 
 
Script otentik 
 
Rekaman 
percakapan 
 
Alat peraga 
 Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
klarifikasi, 
merespon secara 
interpersonal 
 
- Verb be 
- Verb do 
- Verb have  
 
3. Kosa kata 
 Kata terkait tema 
 Kata terkait jenis 
teks 
 
4. Ungkapan Baku 
 Wonderful ! 
 Excellent ! 
 
percakapan 
transaksional dan 
interpersonal 
dengan topik 
materi yang 
dipelajari 
 
5. Melakukan 
percakapan 
transaksional dan 
interpersonal 
dengan teman 
dengan materi 
yang dipelajari 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
     
 
SILABUS PEMBELAJARAN 
Sekolah : ......................... 
Kelas : VII (tujuh) 
Mata Pelajaran : Bahasa Inggris 
Semester : 2 (dua) 
Standar Kompetensi : 10. Berbicara 
 Mengungkapkan makna dalam teks lisan fungsional dan monolog pendek sangat sederhana 
berbentuk descriptive dan  
procedure untuk berinteraksi dengan lingkungan terdekat 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
10.1. 
Mengungkapka
n makna yang 
terdapat dalam 
teks lisan 
fungsional 
pendek sangat 
sederhana 
dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar, 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat 
 
1. Teks fungsional  
     pendek 
berbentuk : 
1. Instruksi 
2. Daftar barang 
3. Pengumuman 
4. Ucapan 
selamat 
 
2. Tata Bahasa 
 Imperatives 
 Quantifiers 
 
3. Kosakata 
Kata terkait 
jenis teks 
 
4. Ungkapan Baku 
 Well done 
 Congratulation
s 
 Happy 
birthday 
 
 
1. Tanya jawab 
yang berkaitan 
dengan materi 
2. Membahas 
kosakata dan 
tata bahasa: 
noun, noun 
phrase, adj, verb, 
adverb 
3. Menirukan 
ungkapan-
ungkapan yang 
digunakan dalam 
percakapan 
sesuai materi 
4. Mendengarkan 
teks fungsional / 
pendek 
5. Menjawab 
pertanyaan 
tentang isi teks 
yang didengar. 
6. Menggunakan 
ungkapan-
ungkapan yang 
ada dalam 
percakapan 
sesuai materi 
dengan teman 
berpasangan 
7. Mengguanakan 
Mengungkapkan 
makna dalam teks 
fungsional pendek 
berbentuk : 
- Instruksi 
- Daftar barang 
- Pengumuman 
- Ucapan 
selamat 
 Memberi 
instruksi secara 
lisan. 
 Menyebutkan 
daftar barang 
tertentu. 
 Mengumumkan 
sesuatu 
 Mengucapkan 
selamat 
 
Unjuk kerja 
 
 
 
 
 
 
 
 
Uji petik 
berbicara 
 
 
 
 
1. Give instrtruction to 
your friend orally based 
on the picture. 
2. Mention the things you 
find in ... 
3. Announce a certain 
information to your 
friend 
4. Say something to  your 
friend when ... 
a. He/She got good 
score     
     at english test 
b. won the game 
 
 
4x40  
menit 
 
 
 
-   Script  
percakapan 
dari buku 
teks 
 - Alat peraga 
 
 
 
 
 
 
 
 
 
 Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
ungkapan-
ungkapan sesuai 
dengan materi 
dalam 
keadaan/situasi 
nyata 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
Tanggung jawab ( responsibility ) 
Berani ( courage ) 
     
 10.2  
Mengungkapka
n makna dalam  
monolog 
pendek sangat 
sederhana  
dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat dalam 
teks berbentuk 
descriptive dan 
procedure 
 
 
1. Teks monolog 
    berbentuk : 
 
 Descriptiv
e 
 Procedure  
 
2. Kosa kata terkait    
    tema / jenis teks. 
 
 
3. Ciri kebahasaan  
    teks deskriptif /  
    prosedur 
 
4. Tata Bahasa 
 Present 
Tense 
 Imperatives 
 
5. Ungkapan Baku 
1. Mendengarkan 
dan merespon 
berbagai hal  
tentang teks 
deskriptif/prosed
ur  
2. Memperhatikan 
dan merespon 
penjelasan 
tentang kosakata 
dan tatabahasa 
dalam teks 
monolog 
Deskriptif/prose
dur tentang 
Tea/How to 
make a cup of 
tea. 
3. Mendengarkan 
model monolog 
lisan tentang 
teks 
deskriptif/prosed
ur 
4. Mendiskusikan 
dalam kelompok 
draft monolog 
mendeskripsikan 
1. Mengungkapkan  
 berbagai informasi  
 dalam teks   
 monolog   
berbentuk   
-Descriptive  
-Procedure 
 
2.Menyebutkan fugsi     
komunikatif teks  
yang didengar. 
 
3.Menyebutkan ciri  
    kebahasaan teks  
yang didengar. 
 
4.Melakukan 
monolog  
   dalam bentuk  
   deskriptif / 
prosedur 
 Tes lisan 
 
 
 
 
 
 
 
 
 
 
 
Unjuk kerja 
Daftar 
pertanyaan 
 
 
 
 
 
 
 
 
 
 
 
Uji petik 
berbicara 
 
 
 
 
 
Uji petik 
Answer the following 
questions orally! 
 
 
 
 
 
 
 
 
 
 
 
2.a. Describe something /  
       someone with your own  
       words orally in front of  
the class! 
 
2.b. Tell your friends how to  
       do something (make a  
       cup of tea) 
 4x40 menit 
 
Script monolog 
teks 
deskriptif/pros
edur dalam 
buku teks 
 
Script otentik 
 
Rekaman 
monolog 
 
 Alat peraga 
 
 Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran  
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh 
Instrumen 
Well,.. 
you know 
that ? 
 
 
kembali, 
menyampaikan 
prosedur dengan 
kata-kata sendiri 
5. Melakukan 
monolog lisan 
secara individu 
berbicara 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Strategy Problem Solution 
Synonym  
 
 
- Students : didn‟t know 
the meaning of a new 
words.  
 
- Teacher : guide the 
students to know the 
meaning of a words. 
And give them the 
synonym so the student 
can increase their 
vocabulary. 
Identifying Picture 
 
 
- Students : some students 
feel confused with a 
word which didn‟t have 
a physical picture.  
- Teacher : give them a 
explanation about that 
picture, or somehow 
the teacher draw the 
word into a picture.  
Opposite  
 
 
- Students : some students 
feel afraid to make a 
sentences because they 
don‟t know the meaning 
of word that they want 
to use to make 
sentences.  
- Teacher : ask the 
students to write down 
the word who they 
don‟t know the 
meaning, then the 
teacher guide the 
students to know the 
meaning and give them 
the opposite of that 
word.  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Nama Jenis kelamin 
1 Abdul Manan L 
2 Alan Dwi L 
3 Alifvian Noor L 
4 Ami Kusuma P 
5 Anggraini P 
6 Anindita P 
7 Ayuk Sastika P 
8 Bagas Angga L 
9 Dwi Putri P 
10 Erwin  L 
11 Harry Adi L 
12 Hayu Prakoso L 
13 Maya Arum P 
14 Nofan Joko L 
15 Nurita Amalia P 
16 Odi Bangun L 
17 Ratih Intan P 
18 Rendy R L 
19 Retnaningsih P 
20 Rina Dwi P 
21 Roesiana P 
22 Sandy K L 
23 Sandi Cahyo L 
24 Tri Novitasari P 
25 Widya Kusti P 
26 Yayang  P 
27 Catur Surya L 
28 Eko Mulyanto L 
29 Rifky L 
30 Tri Mardiyan L 
